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Values & Ethos 
 
At Sladewood we aim to provide a caring, supportive and stimulating environment with 
high quality teaching, where we can acknowledge that “Together we thrive”. Where we 
create a community of play, laughter, acceptance, curiosity, empathy and a love for 
learning where strong relationships are at the centre of what we do. 

Rationale 
 
We believe that effective assessment provides information to improve teaching and 
learning. We give our students regular feedback on their learning (differentiated to 
our student’s communication needs and understanding) so that they understand 
what they have done well and what it is that they need to do better. This allows us 
to base our lesson plans on a detailed knowledge of each student. We inform parents 
about their child’s progress through the Annual EHCP review and annual reports, 
learning conversations and regular communication with parents. We strive to ensure 
that teachers, students and parents are all working together to raise attainment and 
achievement for all of our students. Teachers have teaching and learning meetings 
to analyse progress and the data to ensure we are meeting the needs of the pupils. 
 
 
Aims and Objectives 
The aims and objectives of assessment in our school are: 
 

o To improve students learning outcomes and track progress 
o To evaluate the impact on learning of our sequential curriculum  
o To ensure a high quality of teaching across the school  
o To inform teachers and students on their next steps of learning  
o To ensure we identify students who need extra provision to make continued 

progress and provide them with the right support and interventions to do this  
o Ensure assessment is purposeful and data is frequently inputted and analysed 

on the schools’ online platforms: Earwig  

o To inform stakeholders about the impact of our curriculum and teaching and 
learning across the school 

 
 
Planning for Assessment 
 
The school’s curriculum is underpinned through Schemes of Work, which are used 
consistently to guide teaching. Long term plans set out details of what is to be 
taught to each class. Medium term plans identify learning outcomes and 
opportunities for assessment within each unit of work. Lessons are planned with 
clear learning intents (whats) and are taught sequentially.  These are based upon 
the teacher’s knowledge of each student. We ensure that all tasks set are appropriate 
to each student’s level of ability and the children are made aware of what they are 
learning and are equipped with visuals to support their understanding of this. This 



 

takes into account EHCPs, Group Time progress, interventions, Thrive and academic 
learning.  
 
Our differentiated planning makes clear the success criteria (impact) for each lesson 
or series of lessons. High-quality assessment and the consistent use of assessment 
language leads to effective lesson design and excellent pupil progress. This approach 
is adapted to meet the diverse needs of our learners, ensuring development occurs at 
the right time for each individual. Teachers remain flexible in their planning, 
responding to the evolving learning journeys of all pupils. This enables them to use 
assessment outcomes to accurately identify gaps in knowledge and understanding, 
as well as to plan for meaningful next steps. Subject-specific targets are regularly 
discussed with both students and parents, with clear strategies provided to support 
pupils in achieving these goals. Key subject-specific vocabulary, identified within the 
scheme of work, is explicitly taught, modelled, and embedded throughout the 
curriculum to support conceptual understanding and effective communication. 
 
What we assess  
 
We assess the effectiveness of our teaching pedagogy using our bespoke approach 
called ‘Group Time’. This is monitored weekly to show small steps of progress in 
communication, engagement and independent learning skill, via a tracking system 
with children to show instant feedback within the books. This is also tracked via our 
data system Earwig (evidenced with written feedback and photos). 
 
We assess our core learning; English, Reading, Phonics, Maths and PSHE using 
baseline assessments on Earwig using multi ticks which then gives an over-arching 
level/result for each subject.  
 
We track and assess progress towards EHCP outcomes, SALT and OT targets using 
Earwig. Teachers will upload evidence showing progress towards targets which 
could include written comments, photos or videos. Termly grading towards targets 
will be completed. These targets are prominently displayed in the classroom, 
allowing children to track their progress, while teachers and learning practitioners 
actively highlight achievements to engage and motivate students in their own 
learning journey. 
 
Social and emotional well-being assessments for each child will be completed using 
Thrive Online assessments. These are completed for the whole class (these inform 
whole class sessions) and for the children as individuals (these inform Thrive action 
plans/interventions).  
 
Target Setting in Core Subjects 
 
Target setting is the means by which we identify specific and measurable goals that 
help to improve the standards achieved by the student. Target setting also raises 
some key questions about performance. These are; 



 

 
How well are we doing? 
How well should we be doing? 
How does the student feel they are doing-self assessment, self-reflection?  
What more should we aim to achieve? 
What must we do to make it happen? 
What action should we take and how do we review progress? 
 
These are key questions which are discussed in teaching and learning progress 
meetings. 
This is where we look at the intent, implementation and impact of our teaching and 
learning. 
 
Target setting is a significant strategy for improving the attainment of student. It is 
only effective if the student is at the heart of the process. The targets that we set are 
challenging, but realistic, and take into account each student’s starting point and 
journey so far in their learning in line with their assessment on Earwig.  

 
Curriculum Targets are based on students’ prior learning and are set in line with 
government guidance and student expectations. Attainment is assessed using Earwig 
and moderated work (both internal and external with other special schools). We use 
target benchmarking, though teachers may adjust this for students expected to make 
accelerated progress or set smaller targets if a full stage is too challenging, with 
justification required and SLT support provided to assess whether interventions 
would benefit the child's progress (please see more information on this within the 
next section). 
   
Personal targets based on the EHCP, SALT AND OT outcomes/ targets are created on 
Earwig termly. Targets are set and agreed with parents during EHCP Review 
Meetings and learning conversations. Students are encouraged and made aware of 
their targets through visual representations and this is monitored and tracked via 
Earwig and their target sheets mentioned previously.   
 

Benchmarking 

At Sladewood Academy, we are committed to delivering high-quality, evidence-
informed education through effective monitoring and assessment practices. As part 
of our continuous improvement strategy, we are adopting the Earwig Assessment 
System. This system enables a structured, visual, and data-driven approach to 
tracking and evaluating pupil progress across various developmental and academic 
pathways. 

The Earwig Assessment System Colour-Coded Progress Ratings: 



 

Earwig uses a colour-based scale to indicate the level of progress each pupil has 
achieved within specific targets or subject areas: 

    Purple -Entering — Worth 1 point 
Early engagement or introduction to a skill or concept; typically supported heavily 
by adults. 

    Orange -Developing — Worth 2 points 
Emerging understanding with growing independence; pupil begins applying skills in 
familiar contexts. 

    Green -Secure — Worth 3 points 
Demonstrated mastery and consistent application of the skill across different 
contexts with minimal support. 

These points are used to calculate total scores for each area of development, forming 
the basis for our benchmarking and progress tracking. 

Why Benchmarking Matters 

Benchmarking supports: 

• Objective evaluation of individual and group performance. 
• Identification of strengths and areas for improvement. 
• Realistic goal-setting based on progression trends. 
• Clear communication with stakeholders, including parents and professionals. 

It provides a baseline from which performance can be compared over time and 
across cohorts, enabling responsive and strategic planning. 

 
Benchmark Scores by Pathway 

EHCP progression 

The following benchmark is applied per EHCP area per academic year: 

 

 

EHCP Area Expected Benchmark Score 
Communication and Interaction 
Cognition and Learning 
Social, Emotional and Mental Health 
(SEMH) 
Sensory and Physical 
Self-Care and Independence 

80% of all short 
term targets to be 

secure 



 

These scores reflect steady and secure progress within a holistic, individualised 
learning framework. We have set this at 80% from our previous years data, we 
recognise that our students’ targets take time to achieve but we are ambitious for 
our students within all areas of their development.  

Learning to Learn Pathway 

Pupils on this pathway focusing on prerequisite learning skills are expected to 
achieve the following annual progress benchmarks: 

Area of Learning Expected Points per Year 
Cognition and Learning 55 points 
Communication and Interaction 45 points 
Sensory and Physical 55 points 
Personal, Social, Emotional & Self Care 55 points 

This pathway focuses on foundational learning behaviours and developmental 
milestones critical for lifelong learning and independence. Communication and 
interaction has a lower score due their being less stages withing this area.  

Subject Specific Pathway 

This pathway focuses on more formal curriculum areas with the following 
benchmarks: 

Curriculum Area Expected Points per Year 
English (each strand) 30 points 
Maths (each strand) 30 points 
PSHE (each strand) 25 points 

Subject-specific benchmarking aligns with curriculum expectations and national 
progression models, adapted for the context of SEND learning. 

Reporting and Next Steps 

• Progress reports will integrate Earwig data to inform EHCP reviews, parental 
updates, and strategic planning. 

• Benchmark data will be analysed across the school to identify trends and 
inform resource allocation. 

• Further professional development will support staff confidence and 
consistency in applying colour ratings and point scores. 

The integration of benchmarking with Sladewood allows us to: 

• Measure meaningful progress. 



 

• Celebrate every child’s achievement. 
• Ensure accountability and high expectations across all settings. 

As our students EHCP targets are bespoke they make have more targets and less 
targets in different areas of the EHCP so our overall benchmark total is  

By establishing clear benchmarks, we strengthen our commitment to inclusive 
excellence and ambitious outcomes for all learners. 

If children are highlighted during Pupil progress meetings for not meeting their set 
targets, we will provide timely and targeted support through additional 1:1 target 
time, personalised interventions, and adaptive teaching strategies. This responsive 
approach ensures that barriers to learning are addressed early and effectively, 
enabling every pupil to make meaningful progress in line with their individual 
potential.  

When we assess  
 
Assessment Data 
Baselines and Targets will be set by the beginning of Term 2 via Earwig. We baseline 
for all subjects and then set targets for our core (English, Maths, PSHE) and EHCP 
short term targets. We then have data input in Terms 3 and 6. For our academic 
learning our core subjects are levelled and multi- ticked to show the breadth of 
coverage and progress.  
 
To support our academic learning, we create termly topic sheets which sit in the 
core subject books to demonstrate the ‘what we are learning’ (intent), ‘how we are 
learning it’ (implementation) and the key language/symbols that the children will 
be learning. This then links to the children’s success criteria over the term seen in 
their daily learning objectives (impact seen within the marking).  
 
We assess Group Time weekly in class monitoring focus and engagement and then 
termly evidence or assessment is put on Earwig. 
 
We expect a weekly piece of evidence for EHCP short term targets and then termly 
progress RAG rating to show the progress towards the outcomes on Earwig. 
 
Thrive assessments are completed 4 times per year. Baselines are carried out in Term 
1 and then further assessments are in Terms 2,4 and 6. Using Thrive online we 
determine who needs class support or Thrive action plans. 
 
 
Marking and Feedback to Students 
We believe feedback and marking should provide constructive feedback to every 
student focusing on success and next steps for improvement against learning intents; 
enabling students to become reflective learners. The best feedback is immediate and 



 

verbal supported with communication tools to make this accessible for the range of 
our learners needs.  This policy should be read in conjunction with the school 
Marking Feedback Policy. 
 
Consistency 
Subject leaders review planning and examples of student’s work within their subject 
area. Subject leaders use national exemplification materials where available to make 
judgements about the levels of work depth of curriculum coverage, and attainment. 
This is monitored with moderation, work scrutinise, lesson visits, teaching & 
learning progress meetings and subject leader meetings. 
 
 
Monitoring and Review 
The Headteacher and assistant headteachers have responsibility for assessment and 
for monitoring the implementation of this policy.  
 
Subject co-ordinators monitor target setting, samples of the student’s work, and 
observe the policy being implemented in the classroom as part of the annual 
assessment cycle. Subject leaders also have a meeting with SLT to discuss their 
subjects twice a year to review progress whilst considering if staff require any 
additional CPD to secure the planned curriculum is well delivered.  
 
Consistent application of this policy is seen as a key strategy in school improvement. 
 
Internal moderation occurs at least once per term for core subjects and twice per 
year for foundation subjects. External moderation occurs at least twice per year 
with other special schools and with our Governors who also come in for Link visits 
to review our monitoring and assessment.   
 
This policy will be will be reviewed as part of the policy review cycle. 
 

We keep THE TEN PRINCIPLES OF ASSESSMENT FOR LEARNING at the heart of 
our Ethos: 

Assessment for learning should be part of effective planning of teaching and 
learning 
A teacher's planning should provide opportunities for both learner and teacher to 
obtain and use information about progress towards learning goals. It also has to 
be flexible to respond to initial and emerging ideas and skills. Planning should 
include strategies to ensure that learners understand the goals they are pursuing 
and the criteria that will be applied in assessing their work. How learners will 
receive feedback, how they will take part in assessing their own learning and how 
they will be helped to make further progress (next steps) should also be planned. 
 
Assessment for learning should focus on how students learn 



 

The process of learning has to be in the minds of both learner and teacher when 
assessment is planned and when the evidence is interpreted. Learners should 
become as aware of the 'how' of their learning as they are of the 'what'.  
 
Assessment for learning should be recognised as central to classroom 
practice 
Much of what teachers and learners do in classrooms can be described as 
assessment.   That is, tasks and questions prompt learners to demonstrate their 
knowledge, understanding and skills.   What learners say and do is then observed and 
interpreted, and judgements are made about how learning can be improved. These 
assessment processes are an essential part of everyday classroom practice and 
involve both teachers and learners in reflection, dialogue and decision making. 
 
Assessment for learning should be regarded as a key professional skill for 
teachers 
Teachers require the professional knowledge and skills to: plan for assessment; 
observe learning; analyse and interpret evidence of learning; give feedback to 
learners and support learners in self-assessment.   Teachers should be supported in 
developing these skills through initial and continuing professional development. 

 
Assessment for learning should be sensitive and constructive because any 
assessment has an emotional impact 
Teachers should be aware of the impact that comments, marks and grades can have 
on learners' confidence and enthusiasm and should be as constructive as possible in 
the feedback that they give identifying what went well and ‘next time’. 
Comments that focus on the work rather than the person are more constructive 
for both learning and motivation. 
 
Assessment for learning should take account of the importance of learner 
motivation 
Assessment that encourages learning fosters motivation by emphasising progress 
and achievement rather than failure. Comparison with others who have been more 
successful is unlikely to motivate learners. It can also lead to their withdrawing 
from the learning process in areas where they have been made to feel they are 'no 
good'. Motivation can be preserved and enhanced by assessment methods which 
protect the learner's autonomy, provide some choice and constructive feedback, 
and create opportunity for self-direction. 
 
Assessment for learning should promote commitment to learning goals and a 
shared understanding of the criteria by which they are assessed 
For effective learning to take place learners need to understand what it is they are 
trying to achieve and want to achieve it. Understanding and commitment follows 
when learners have some part in deciding goals and identifying criteria for 
assessing progress. Communicating assessment criteria involves discussing them 
with learners using terms that they can understand, providing examples of how the 
criteria can be met in practice and engaging learners in peer and self -assessment. 



 

 
Learners should receive constructive guidance about how to improve 
Learners need information and guidance in order to plan the next steps in their 
learning.   Teachers should: 

• pinpoint the learner strengths and advise on how to develop them 
• be clear and constructive about any weaknesses and how they might be 

addressed 
• provide opportunities for learners to improve upon their work. 

 
Assessment for learning develops learners' capacity for self-assessment so that 
they can become reflective and self-managing 
Independent learners have the ability to seek out and gain new skills, new 
knowledge and new understandings. They are able to engage in self-reflection and 
to identify the next steps in their learning they are also encouraged to take a 
risk/have a go. Teachers should equip learners with the desire and the capacity to 
take charge of their learning through developing the skills of self-assessment. 
 
Assessment for learning should recognise the full range of achievements of all 
learners 
Assessment for learning should be used to enhance all learners' opportunities to learn 
in all areas of educational activity. It should enable all learners to achieve their 
best and to have their efforts recognised. 
 


